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= ¥ T o & o3 c h x X b b0
Mz b & "z g AR ¥ At
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> 5 O\ Y L, 7 » 3 r b 7
2T ¥ & g z Zy ) ’ A 5 T
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qEET S 4213 Y OB RS ()
1 T | AN Y | Y2 Y 3 VErs: | W =
1993 | 5 73 | #I#A 39 AFTEF 34 F IR
1994 | 6 44 | HiA 22 LHEHED 22 AR
G EH HHIT)
1995 | 7 37 | A 37 1 FEFE# 1 EH
1996 | 8 ? A 2 2 | EmAsERAEL
1997 | 9 53 | HlI& 15 EORIEE 19 | BORIGER 19 3
1998 | 10 56 | #i4 20 i3] 15 | kR 21 3
1999 | 11 34 | HH 19 3 15 2
2000 | 12 20 | Hi4 20 1
2001 | 13 32 | #iA 17 R 15 2
2002 | 14 38 | ¥ 17 13 21 2
2003 | 15 41 | #I% 20 M 1 21 2
2004 | 16 50 | HiAk 16 g 16 | fEhIEE 18 3
2005 | 17 54 | #iA 20 B 17 | feth 17 3
2006 | 18 39 | HiAk 24 HEHE 15 2
2007 | 19 61 | 7=k 22 HEHN 23 | &% 16 3
2008 | 20 65 | HiAk 22 HeR 25 | fEtth 18| 3
2009 | 21 52 | HIK 17 HHEH 17 | SHEE 18 3
2010 | 22 52 | #iIA& 19 ANREESE 17 | TEHEE T 16 3
2011 | 23 57 | HIAk 21 {5+ 19 | [E8 )17 3 [E B e AR




FAT, BT, BRATHEEHEZELL S £ LTORZBRERROB S 2T,
EhMRBICAEBERET 2 LRELVWVEINELHSEA5. LML, EBKICTESLTA
BAEBENEBRICHEYT 2 L0 5 RBNEHEOHM - IDEICANICE C LA MTHD, #
BHECRPETHZLEX%, ARIC, BREREIR{HFNBZEEREL TERIRETH S,
LPFEOHR  LEOLDICL EE 5T, EEUHEOEANRICHT 28 - BOAEED, 28R
L COhEFICE ANl < RSB ECIEH S, I BRI X5 ICRRNARINEH S
135, ZOfa 8y bhORKOMRELTEESE - BMEERLES 338 hETBC
EMEBREICERBENS,

HEWEY - AERERNELILDZ T E2H>T, $TREEHIHZORBEEFEAER T
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ETOEELBOEED/INT—ZFFD no & less than FHICHEETZRTICHE ST, TOEKE
U WRLTLESDTY,
EVST LT, ~EELEL ] LV EKICKSDIITY,
no M less DEEMNEXHL., 7T AWK LEIETLES DT,
FIE&RHE L L TIE as many/much as ~ (CARICEEZ L D~) HMEFEREKT,
Iifl]—jslc_| My boss paid me no less than 50,000 yen for the work.
(RAFEDHFICIONWT 5 HHB-TI i)

(4) no more than ~
ETF A, nomore than IZfTEEX L & 5, fit1id no less than DEELF LT,
‘no & GRLT~K&W, ~ETATIEE) LS ETEHEOBEET LK,
* more than~ {3 (~&XHZL, ~LIE) LWVHERKE- T,
more than ~(~ XD EWMZE no(RLT~HBW) CHIFELTWAET., COI3IcEZELLS.

(~&020) 25T? FABIERLTBBDHFBEWVIELAE. Thidbkw
AL ! DETERD!

ETOEELEONEEDST—&FFD no 4 more than ZHUCHET A ETICHEL T, FOEKE
U< hBELTLESDTY.
EWVWIT LT, T~Ld, Teole~FlF] LWV kERICESDIITY,
no A’ more DEEZHNEHL, YA FTARKIEULEIETLESLDTT,
FEERHE LT only ~ (~7E1) BEFEhET,
My father gave me no more than 300 yen. (%I FIC300MH L < ik

COXSICFHELFZAREKICHUOMNIZIETT, MOE-> eFEBNHREIINTEDTHS. &L
no more than, not more than, no less than, not less than ZE SN LT LE>7/z& LT4E, no, not,
more than, less than 82 OEBEHKRZENE T EIXAEWVIEAS, FLT, ChoZ2BUHINEE- &
BT T ENTEREAS, LEPHL GBI ZT 20T AL, AEREYEEZLTHL
L TEDROMHBOIEE « SLMORFFCHRNTH 21200 Tl  UGE (FHAE ) BRI 28
e X, FEENERELTEP L T EMPEOOTIR RV EEZ S,

7. ¥bDIC
CNETHERPEHICOWVWTHTER, CORRICHSH TN L 2OEE BT, AE R

DORHPHEI L LTE, NEDHERICHETDVLTNEALEEH LT E VS FRIAHEEICE ST

TR TH-lc. FFFIC, FHESDODEOMEEPERIEIN XL > TV EEWSERZAELMEL
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FFELLTF4DODMREZLELL S,
* more than~ ZEPENZ L D (~XH B, ~PL) LS EK%RE -,
+ less than~ ZEPEN VTRV EHE (KDL, ~BLF) LS EW®IE- T,
snot XHESHETT. (~TREV) LS EKE- K,
‘no BFETEBOHETT. GRLT~H\V, ~ETATIEEY) LS EKE-T,

TND 4 DOFBDOEHERD D > TOHULRFI OB B HEICHT £,

@ not less than ~
DRLTEZAELES, notld (~TiEEV) LVWSHEBEET LR,
* less than~ (& (~K DD, ~LLF) L5 ERE S 7z,

less than~ (~& DA%z, ~LIF) % not (~TlREL) THELTWSED,
DED, [~&kbdixv TEREBEW L3 E, TRETLINETRS S, COBRES A%
BT BBV EVWHTETT, BiRTHIE ThECLE, BINTE] EVWSEKRICEZDTT,
FEEHE LT atleast (D b ~, BIETE) HEFENFET,
You need not less than 10000 yen to buy the CD.

(2O CDZH I3V &8 1 FMHSHER)

@ not more than ~
SRLTEZELLI.  cnotid (~TiEAELV) EVWHSHEBREETLERA,
* more than~ (¥ (~& DBV, ~LLL) EWIERKEZS T,

more than ~ (- £ EW, ~LLE) Znot (~TlEEL) THEELTWVWSE,
DED, [~&bB TEREWL ST e, TRRKTCNETIHS. CORKTIAVEZBZD
T3] LS LT, HEDLRI Z2RBLTWADIITYT, AERHEE LTI at most (B
W, 2LEE~) BEFENET,
There were not more than 20 people in the party.

(ZDIR—F 4 —IZIFTBVEWV20 A0 T:)

@ no less than ~

SRLTEZELE S,

‘o & GRLT~%V, ~ETATIEAY) EV5 L TRBNERT LR,

*less than~ (& (~& DDV, ~LUF) WS EHE-T-,

less than ~ (~ & D A7) % no GRUT~TELY) T BE LTV A, COLHICEZELLE 5,

(~&0me) EoT? TABIERLTHBEBDHEWVW!IHELA, TAKIZBN
AREEX ! BTEDD!
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CHUCHL, EEMMER L= TABLE 4 OFHMIZA A 2 BUZ 2O TH S, BEOHHK 4 20
NTRTHD,

TABLE 3 BN LB o add

+ ¢ no more than + ¥ > 1& EADO~LH/ (bFh) ~ICTEHN] LI EHKT, HEN
I T L RSEHT %, Only *® as little/few as Z{lio TIZIFF UE®KEZ R T Z & HHKS,

» { not more than + 37 > & T~X D& F{ W/ (2L T) B~ EWVWIHIEHRTHED
FIR%ZZ#T. atmost EIZIEFEUCEKTHS

* {noless than + G > (& (~FELE L] EWVWIEKRT, BEIZNT L 2RI 5.
As many/much as Zffi> TIZIZFE UEKREES T EHHIES,

+ { not less than + (G > 1F (D Lt~ EWVWHEERTHED FIR%Z#ET ., atleast &IXIF
FIULEHTHS
(FOREST 6" edition £ )

TABLE 4 CEbi ) Zob o7 kb

M LLFD 1 ~ 4 DRBOREREKRE A~D ML BELEATI LI,

no more than + £
not more than + £z

no less than + £

L ¥ B L
—~ SN
- N s

not less than + £(GA

g~ RATL~]
~gE2e%£<

Ml bt~ B/NTE~]
D I~Ld, feoic~7El}]

= =

]

[BTTHDOEZS > BSHBEICR > TLAHBERT DT & |

FeOREICEER Lt A Ehofchd Lz,

L LA C LBV DTE, HASNEHCEI> TV BEIMEMEZE, %0 4 DORBED LKL
TEMHRET,
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550 bEAATNTOERAENEERICHK DI TREV L, BEKLT 3 HICRRAR
MERA T ETLE > TRRMMEHIRZHEOBERB TRFT LI VWEDLEZBNS. LAL,
bl THRZZERL LT ETLE > TSRS - PRIV EREL->TLES, &
TESTHNED, TOWMCIERDRMZ S X T L NBRBADHEZEENVD,

5. F—ANIVOf EWZAEAH

A =2 (1969) XEHEDHETZ0IC [ZBEFY —FHAZEY |, THEEKZE —HEKEY )
ED2DDIGTEER, TNENRBLMILELOTHS EL, THXEHTIANEBNT TIcE L
Eo B TEREBICHRENIOD, ThELFEHENENTRETZ00, iz, TTICHD Do
TV AE e G THERICIEZ 200, Zh L &MEMN RV TEMIICIZEZ 200 B0 5 5E
WERLTWS,

R RAYNEYEEYNONRENFIE O 2@, HhOMBERRINOHEEFICOTEEZ L0
IMTREENTHA T EZBHBLOD, IDKMEZEITORERES L0 HTAH AN
A O THERZAELS | EVIEFETH Tz, REFE TOHNUITHRATIE L OEPET
TV, FLTRBZRCBWTEEENT TICE > TV AHIRICH HOZEE NE 2 G %I MEAT
BT ek NUE, FSICHENZEYEHETHD, BANMRICHERSTEERHETHB EVS T
ENTEZOTH S, HUENFRIOMEEZFR L, HOFEREOLHNREGDZ DI, COFE
KEZALEDNZRBIBIC B 2 BB HETRVONEEZRDTH S,

6. JGERHC B B4 ZHAH OBl

T, RIBRICHEERIC B 2 HEHE Y OfFIZ 1 DM Lz,
CNETICATXEERELYOMFIE, HMARERETH -0, EROBR TH > THLHERPH
2 EEBOHEETF LT DOIRTWERPETH Y, HEER L SEICBVLTORIZVMENES I
LS, TOLIRWVRIOTNLIED T L BHEEERARITON L 5, BIEE, BESFOREEH
HIHMEEOBEEOFHE, RFOBHICHEUDIB LV -bDTH B, FHBORMEICEX 250
FEOMMNHAUTFOREMMGEICY TR E A2 HMBBPRIILEABEAS,

S, FEHNENM I THEL OB HOEEE | KB 3 EERERE, ZBRICEMELTHEL
TR ERED DU TH -1 L ' RN EBTHL , HRRBESERERBO¥YNETH B, ¥
FAET THE | OEHEHTH S (no more than + B 72X 4 #Bl | THD., COHRBEISIYWET
HAHFREICH L, ZHENBICF > TVAH@EEHS UM kit k- THY B ZHMYT 3
FeICLL FO#EH (TABLE 4) Z{ER L7z, BERAIETN TV 3 EENZ GESES T, 8§40
FIHOMK L FILHBREINTOBEFITH D, FONRIBA 4HENIETH% (TABLE 3).

- m&f—aabfﬁ#%aotbﬁfmtw FOHTOOBEIC L ZHEFHOBETH 5,
2 AEME () (2009). #5555 FOREST [6" edition]  HilFEE
3 REREBOEROBDIERZOISEL L L TOME - DTSN SFEEEZ BN S,
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TABLE 2  Bower (1969) 2Bz v7=KiiEx

e .
e N

K

-
3 & & af L =5 | 88 |
4 JS5F+ FAIZHL B Y2747 RAIKEA
iR 0] i VE— ARL—h
& &% LAB®S F1vEVR KER

CHhIEEETEARVWES SN, KE 4 DTWBICNTIZBE T, KHEE 1 ~ 3 D208 BIIHHEE
EDEWA TS, LALERBEOADHERDI D E DS FERIT, &L DREBIEERICH TN &,
MRELTHMBZEBI A EICRALIEC EZRLTVS, TLTIORRIE, FHNENHEE
BKRICHUN I EHRENSHFOBEMEA o & LTCLRERMICEE LT VT L Z2WRE-> TV 5,

3—2. EE2

7= & 5 7 E£5&# Bransford & Stein (1984) £,17-> T3, TAHUIHIAIE THROWEAIKE L &2 -
TVl TR BRERE-] LWV k5%, HA/FMER-SLBEN, H3THETELENL
ONBEEELVIRBTHS, COLIBLEVWDERATELNS L, HBREBEEIFDHIBE
DBENEDITENE LIcOMN T 2Btk b 0hbk{k->TL %, LML JTIRVWEAI—E—A—
A—CkZANSIEDITKELEFH STV £b TRoEBHHEBNOBICHIIB8EZE T &
WoleXicd 3 &, BORBETHOMICHSEEOXARENDIMA SN, LI <k3, T
NEEREKRIEO—MTHS, CORGLEERTKETHLHEDLC Ta—k—A—h—ItkEZ AN
=i, THHIKOBHC TS | LS ESENIND 2 FARTENZMBORIEIHEA S, LL
AREOLRT T IEMEAICH EL TV, DFDIE, FENADEEKRICHEURIE, #BREh3H
MOENHAT L LTEREMICHEY LRI REDTHS,

4. THEWZE) OMPRLIRITOHL X

2 THIibk (1994) ORE L, 3 THIERIE, TOFFE TRIEEKEZZY NS EEK
KU THERECHRRUBOMBICOVWTRLTVS, SRICHELTVWAC EIZEENSRES LE
EHS2E0L LTOEITSS (FEKICTS2H), #RELTHEEEICIRT SHERITEA
TWVWAREWVWIFRTHA, DD, 7T 2 (FEET D) HEREDRINUEDPENEERZPT N,
EWVIIDIRIZIFMENEE WS T EMHELS, LAL, 1 THMLIEES I, HIKo MR £
CHEFGE THERIEDETEDENNEERZIPT VL, THRDELEBRINET21ZEHZS) &
Wofzdohvhiz kb, RICATERIIIC, HABREOENSHERIEOFERIRE VS HIEMN
HBICEIDDET, FNENFCETEEF>TWVEVLELSIDIFIEFKICE 2 TEWEVEETIR W
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TABLE 1 Vibk (1994) ORI

il RDEDZERDEOIRICENRTL FEEL,
O3B KPR
@=1—5ik
OFERE D RAT
OFEHINAZ

{7, #RELZDOHERBEDEEEZHA TV AN EINTIREWVD, BEEREU R BV, FD % 5 A
BTESNTLES A5, LEbhkht Lhk, LA LEKASC ORBETELDRIZL To X
S REHVEDTH -1z,

CORETIEH RG> B OEE A EL. BREOZhZEhEEIC, #RE2LEESEDYE
THABEVS AETEELEDBEALNIED LTV EWS TR ol 25338, Aih
LRVIKEARED L, FOORBEEOEMENMITHL N TERY, FhICHL, FED%L
i TR E Vo fe IR HIFI O RHIARPMCE D . BRLICHN TV - THERID B L &
WIBROPTORLDOHKFELLTINEEEZS | LW HETERLEVEZ AT LTY
foo TOBBITEAED SHEMNE> TLR2ENERTZ LN TERDOTH S,

CCTHEINEE, FEMED MBHUKERME ), T= 53, RO/, (HEHEINZE
RO ZFELTHh5DICH U, EfgEkZhc THR HHREORBBESMCE D, RLICHNT
W THEIRMRIZLIZ] EVSHBEDIMATEYLTVEENS T L THE, DEDEDOHE
., BEOAHNVEEBEEATVREVWICLILEZDTH S, FHIIC DERNI D, PYUNREE
HHRICHUNUITEYET5E5561E, MROBMHIELTEERLPT VW LRZEHMLTVS,

3. ML ?

FICHTFEM (1994) DMED SEFMREHRRICHE NI TEET 25613, NROBHH
AlELTEREELP TV Db oz, TbkiE, FH THEWZEST0O%EH ) ORT %,
TNEKRE X DEROTVEEHRTE, BEPDICTLERIILTHEL &, K{¥ETE5,
T, GEKLGEDE, TOHBE®KIZRZ X OIETEL L, K4 PEHTES| LT3, O
KON REEAR DI T 5 &2 LM TR THEK(E) U, SEWEIEEZHAVTEERZIT-
T C &z THEWEE ] EPER, fHH (1994) HEWILOH & LT, TREWE BT DY
DHRTELICLLF 2 DOHEBEHEMT LTINS,

3—1. KB 1

Bower (1969) Z#BREX 2 DORICHT, BHORFEHIZEZ LS EBET-, ThH
BARDEH 2 DTHS, ETHEIBICIZT VA LICIYHRESZEL IS, FLTEREICIE
TABLE 2 10§ & 5 GilERAE 5 A BEME 2R - L Taa 83, 33 L2 NARHR
(ELTEZX bNERBOAD, LML LT,
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DIEDN G ARk REZS —AERAEHDT IO
oA fit

1. BUBIC

SERME L RS | LODATA LY. EELEELHRE, Bl irs. SRENA T
AE., LIh R A, BxEh, BN, BB, AREELIRERRECOLSCERT
W BCHEDINE HA0EEMEZ bW ELHERSDYE, BEHHEOLT bHicHE
FLh, NCHLTBXEL B, FOHAS, OTHABELSESIC, Lichl CORK - 25
SEEL->TLUTHET 3T ENRTHELEZ TV, BALEBEMEREI MR-V > TANR
TLEZR | TRAEVS, AYICEFDL BLOMIETHRIERIEZ LTV AN TE0TH %,

i, PRNBRRIEINEDEVEERIRTVEEZEZABTREVES S h, TEXEREINE
WIS, <, a8y Mo Eo AR, BEBDANTLLRERARICKBES S, Bh
B2 5 Lo RSO a5 TH S,

L. KEIZESEASI D

Az, FEMPERRICERL TORAE O EOESN 5, THEWEZE ] IZDVT
AMICEHICHIN SETHEL C L ZENE T 3, BICHINEZRIERTEPSEE, NI TICESE
HHEER L R R EZ 2 LT, ThETOMBRED TH# ICRZBR ¥R NERHTHE
Fee A TEET. MbLZ ¥ (1994) . MEBOESTOPEG Futt ZEx38% -5lH
Wk L. BHELDHZICBI 2 HERAETHECOVCTHBIT 5. 2L TARESEDEF LK
FHC B 2 HEHRBM OV LDOZBNEETIHE, MU ET 5,

2. BPHATERAR®TV?

EHRBERDETNEDEVIEELVESS, HARTWVWEAS LW EENDH S, —HAEADR
REEV. FEARRDZTNEVEVIZERET 28 BADENDE, COFRIEEEEDLD
WKL B, LA L, ROHEZETEELV. MK (1994) & AL ¥ 2 1 OKFIRE
Mo REZE B UFEHEEORFNE ] VI TR TREEE[RICROL S LREZT-
Feo THRKZEDNDERRICKTEARRTTHD, FEARBRTEI A ZDYEBLTVEETO
LYNBEBAT, ThONEORBER MERICES ] METERTWLWahLniT L, BLUZE
NEZVMCEBE LD FOEEHFECOWTORETH S, TOREBEOHRIC, ROLOBHS
(TABLE 1 &),
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“He has had several odd experiences.” (BUEA)
In the examples above, “experience (with no article)” expresses experience as just a concept, so
that we do not find a framework in this “experience”, while in the second example, we can find
a concrete idea and a framework that indicates the separate “experiences’ which he has gone
through. We can explain the use of “silence” in the same way.

“There was nothing but silence in the empty house.” (LDCE)

“His offensive remarks were followed by an embarrassing silence.” (LDCE)

In the first sentence, “silence (with no article)” is used as a word simply expressing a situation in
which no sound can be heard. And we do not find any framework for the “silence”. On the other
hand, in the second sentence, “an embarrassing silence” expresses a silence in which the people
around him felt a framework, or a certain length of time, and concrete idea, or embarrassment.
Hence, the "silence” is used as a countable noun. The following examples show how “silence” can
be used in the form of plural.

“Often there were long silences, when you could hear nothing but the crackling of the soft coal
in the stove and the muffled cough of one of the sick girls.” (BUEA)

“So the talk ran on. But presently it began to flag a trifle, and grow disjointed. The silences
widened.” (BUEA)
These “silences” are recognized as some separated pieces of time which appeared between talks,
so that they are used as countable nouns.

In conclusion, if Japanese are to master the correct usage of English nouns, we have not only
to learn by rote whether the word we use is countable or uncountable, but also to understand how
English people recognize things. We cannot simply focus on the grammar. Instead we have to try

to understand the English way of thinking.
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“equipment” are used as an collective expression in English, which is the Japanese equivalent of “—
#5" (—rui), and this is where Japanese have great difficulty in taking these words as uncountable.
Because in Japanese we regard “ T "(tenimotsu) and “ #§35 "(kiki), each of which means
“luggage” and “equipment” respectively, not as group nouns, or “—%8", but as what is called “items”.

Secondly, material nouns can cause further confusion. For example, “chalk” is an uncountable
noun in English. But Japanese people think that “chalk” is countable, because it has a definite
shape. In fact we say “ /2 <{ EADF 3—7 " (takusan-no choku), which we are likely to translate
into “many chalks”’ but it accurately means “many sticks or pieces of chalk”. This is also true of
words, such as “cheese”, “bread”, “chicken”, “meat”, “soap”, “chocolate”, and “paper”. Japanese
tend to take them as countable nouns, since each of them has a definite shape. But in fact to use
these words correctly we must say “a slice of cheese”, “a piece of bread”, “chicken (with no article)”,
“a joint of meat”, “a bar of soap/chocolate”, and “a sheet of paper”. This can be explained by the
fact that native speakers of English think a thing uncountable when its quality does not change
wherever it is cut, and if they say “a cheese”, “a bread”, or “a chicken”, it comes to mean the whole
or the mass of the cheese, bread, or chicken, or kinds of it. For example, “I bought a big cheese.”
(BUEA) means “I bought a big mass of cheese.”, and “I ate a chicken for supper.” means “I ate
one whole of chicken for supper.” Examples of the expressions for kinds are “We ate a nice Dutch
cheese.” (BUEA), and “What breads have you got today?’ (GENIUS). This is a very reasonable
explanation for Japanese and it helps us understand the correct usage of these words.

Thirdly, Japanese also have trouble understanding the idea that English people have about
abstract nouns such as “knowledge”, “experience”, and “silence”. Japanese think that we can say
“some knowledges”, which literally means “some pieces of knowledge”, because we believe that
“each knowledge” can separately be acquired. Why do English people regard “knowledge” as an
uncountable noun? What sort of idea or mental image leads them to think this way?

In my research, some ambiguity of concept is inherent in uncountable nouns, which it could
be said might allow them to have, as it were, infinite expanse in their concept. It seems that
English people do not usually feel that there is “a framework of concept” for each abstract noun
when it is used without modifier, so they do not add an article to it. This idea of “a framework of
concept” is also useful for Japanese to understand English nouns. As for “knowledge”, it is taken
as a rather large mass of information acquired by research, observation, or experience, and the
quantity of information is so large that we feel “knowledge” has infinite expanse. Through this
process of thinking, we come to see that knowledge has no framework in its concept, as seen in “I
have a thirst for knowledge.” (GENIUS) For that reason, it is considered an uncountable noun.

On the other hand, “knowledge” can sometimes be a countable noun when it is used with an
idea in the expressions such as “a deep knowledge”, “a shallow knowledge”, “a broad knowledge”,
and “a narrow knowledge”, and a framework of concept between them, we take these “knowledges”
as countable. This explanation also applies to “experience” and “silence”. For example,

“He has not had much experience.” (BUEA)
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The difference in the sense of number between
English and Japanese

Satoru SAKAKI

Japanese is a language which lacks the concept of number. When you say “I like apples.” in
Japanese, you say “ fAld V) > AU ¥ T3, 7 (Watashi wa ringo ga suki-desu.) “ fAld 7 (watashi
wa), “ #f € TJ " (suki-desu), and “ U > I (ringo ga) mean “I”, “like”, and “apples” respectively.
However, strictly speaking, “ ) > %" (ringo ga) is not used to indicate either a single apple or
some apples when we refer to it in spoken or written Japanese. It simply means “apple”. It does
not mean, however, that we consider an “apple” to be something abstract. It just means that there
is not as strict a rule about number in Japanese as there is in most European languages. Hence,
Japanese people studying English have great difficulty in learning its sense of number which, in
turn, makes it very difficult for us to master English. I would like to give careful consideration
to the difficulty that Japanese people have in using common nouns, material nouns, and abstract
nouns in the following essay.

First of all, before discussing these points, I would like to make it clear that Japanese people
do have a sense of number and do know how to count. However, we usually do not focus on
quantity. Instead, we tend to focus on the very fact that the object that is referred to actually
exists. There seems to be a sharp difference between English and Japanese in the idea of the
number in nouns. Japanese think an object to be countable when it has a shape. Therefore we
have no difficulty in understanding why “apple”, “book”, and “pen” are countable nouns, because
they have a shape. But it is not an easy job for us to understand why “furniture” is uncountable.
It has a shape, so why can'’t it be counted? This difficulty can also be applied to words such as
“luggage” and “equipment”.

The answer lies in understanding the difference in the way things are looked at between
the English and the Japanese. Japanese people simply cannot see why the word “furniture” is
categorized differently from “table”, “cupboard”, or “wardrobe”, from a grammatical point of view.

EETS

Because when we refer to “furniture”, “a piece of furniture”, in other words, we see it as a movable
article and therefore believe it to be a countable noun. The English language has a number of
“collective nouns”, which Japanese people are not accustomed to using. This way of categorization
is very useful for Japanese to understand English uncountable nouns. We can thereby understand
the difference, for example, between “fiction” and “novel”. While the word, “fiction”, is used as a
genre of literature, which contains a collection of stories and novels about imaginary people and
events, the word “novel” is used when a speaker or writer wants to indicate a long written story
dealing with invented people and events. Hence, Japanese can understand why a usage of “fiction”,

This explanation applies to a lot of pairs of nouns such as “poetry” and “poem”, “machinery” and

“machine”, “weaponry” and “weapon”, and “jewellery” and “jewel”. In the same way, “luggage” and
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Appendix 2

Score Rubric in Grammar Test

Points Form Meaning-Function
The Student’s response has no errors in | The underlying meaning of the student’s
3 morphology, syntax, and mechanics. response is totally clear and it is relevant
to the whole part of the dialogue.
The student’s response is mostly correct | The underlying meaning of the student’s
in form with some local errors that do | response is mostly clear and relevant.
not affect comprehensibility, such as | For example, the response is relevant to
2 errors in mechanics (i.e. wrong spelling | the part of the dialogue that precedes it
or punctuation), minor syntactic errors | but not relevant to the whole dialogue.
(i.e. prepositions or articles), or minor
morphological errors.
There are global error(s) that effect | The underlying meaning of the student’s
comprehensibility, such as wrong word | response is partially meaningful. For
. order. example, the response is understandable
at the sentence level but it is not relevant
to the dialogue.
0 There are no or few signs of sentence | The underlying meaning of the student’s
structure. response is meaningless.
Appendix 3.
Post-test Survey
Name
Place of Birth

Native Language

When did you come to the US?

What language do you speak when you talk with your best friend? _
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Appendix 1.

Grammar Section

1. Directions: Read the dialogue between a social studies teacher and a student. Fill in the blanks.

Use the box to help you answer the questions.

The Civil War: 1861-1864
whhkhkhhkkhhthhdthird
Slavery
The North: Illegal

The South: Legal

Teacher - Tell me what you know about the Civil War.
Student: *It started in 1861 and ended in 1865.
Teacher: So it lasted for four years. Why did the North and the South fight each other?

Teacher: How did the North and the South disagree about slavery?
Student: *It was illegal in the North but legal in the South.

2. Directions: Look at the chart.

Ditmas Student Slaves in the Past
Humans/ Animals Humans Humans
Food Enough Little
Work No 12 hours every day
Life Expectancy Long Short

* Life expectancy: How long a person is likely to live.

Read the dialogue between a Ditmas student and a social studies teacher. Fill in

the blanks in the dialogue. Use the chart to help you answer the questions.

Teacher: How do you compare yourselves with the slaves in the past?

Student: Slaves in the 1800 *were humans just like us but they were not treated as humans.

Teacher: That's a big difference. How about work and food?

Student: We don’t work but the slaves in the 1800’s *worked 12 hours every day. Besides, we
always have enough food,*but they had little food.

Teacher How about life expectancy?

Student: *Our life expectancy is long but theirs was short. 1 think we are much happier than the slaves.

Teacher: Thank you. That was a great presentation.

* indicates expected responses.
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for studying basic grammar in ESL class. As their teacher, I was under the impression most long-
term residents were not happy being in my ESL class. Remember they were placed in the lowest
level class and the teacher was somebody with a Japanese accent who had come to the US a few
years before! Thenefore it was natural that they were unmotivated or even humiliated.

On the other hand, most newcomers in my class often appeared to be a lot more attentive
in class. One case in point is a Chinese student who had only been in the US for six months. As
he was the only Chinese speaker in class, he was eager to learn English to survive in this new
country. He was one of the most enthusiastic learners with active classroom participation and
thorough completion of his homework assignments. Even though he hadn’t developed fluency
in English, he displayed some academic inclination. He was always among the top students in
spelling quizzes I gave in class regularly. In short, he made the most of everyday class. Another
example was a Nepali student, who had only lived in the US for 2 years but she had attended an
English-only boarding school in Nepal. She already had a fair amount of English knowledge when
she came to the US.
It for SLA

The fact that neither LOR nor the Use of L2 were not shown to be a significant factor in
grammatical development may disillusion the simple view that one will become fluent in 1.2
if he/she lives abroad. It takes something more than L2 immersion for grammar learning to
take place, namely linguistic awareness. Schmidt (1995) hypothesizes that there is no learning
without noticing. DeKeyser (2012) also argues that as learners develop their cognitive ability,
their learning mechanism shifts from implicit to explicit and they can no longer rely on innate
language acquisition faculty, which allows them to learn language just by being immersed in
it. DeKeyser bases the claim on his findings with a grammatical judgment test and a language
aptitude test he conducted on Hungarian immigrants in the US arriving at various ages (2000).
In this study, learners who arrived before puberty scored high on the grammatical judgment test
regardless of their aptitude. However post-pubescent immigrants’ scores varied depending on
their grammatical sensitivity measured in the aptitude test.

The results of the present study seem to indicate even middle school students are not
young enough to acquire an L2 implicitly. Even after living about 10 years in the US and being
exposed to the massive amount of acoustic linguistic input every day, they didn’t have complete
grammatical knowledge of the past tense. What they need may be meta-linguistic knowledge
and analysis of grammar. £t (2010) demonstrated how consciousness raising in task-based
teaching at high school helped grammatical development in terms of form and meaning. It should
be noted, however, that the picture is not so straightforward as our observation of post-pubescent
students indicates some learners are not capable of analyzing simple grammar through explicit
instruction (Harada, 2009; Harada & Brook, 2011). Yet, visual information of language to analyze
the connection between form, meaning and function should be added to their learning. It may not

lead to much success but it sure will help raise linguistic awareness of learners.
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Reasons for Non-significance
What lowered the significance played by LOR and everyday L2 use? As indicated in Table 1,

five out of the 14 students had lived in the US more than 9 years. They grew up speaking native
languages in their communities, while speaking English when necessary. They had lived in the
US for a much longer time than me at the time of the test and they were fluent speakers, probably
more fluent than I was. Yet they were outperformed by some newcomers who had spent less than
2 years in the US.

What made these residents underachievers? This is where my observation as their teacher
comes in to explain. Surprisingly their English contained a lot of small grammatical errors. As I
was looking over their compositions in my everyday instruction, I noticed that they often dropped
suffixes such as ‘ed’ or ‘s.’

It seems that they mostly relied on acoustic cues in L2 input. Looking over bilingual students’
compositions in New York, | often encountered errors like the examples below, which can serve as

evidence for their over-reliance on acoustic information and lack of grammatical knowledge.

* [ when tu eskul. (I went to school.)
* 1 should of done it. (I should have done it.)

Such learners tend to miss non-salient features in language, probably due to their bilingual
speech perception systems. No matter how long they have used L2 and how young the onset of
acquisition stated, their speech perception is not native-like as it is constructed to deal with the
distinctive sound systems of the two languages. (Harada, 2003; 842 + [RH , 2011). The less-than-
perfect speech perception often leads learners to miss the consonants in the past tense suffix ‘ed’
(/t/ or /d/ sounds) and they fail to incorporate such grammatical features into their interlangauge.

In addition, there are some maturational constraints affecting L.2 learners at the middle
school level. Lenneberg (1967) claimed that learners after puberty no longer possess the ability
to learn language effortlessly and their acquisition usually ends up being incomplete due to
neurological changes at this age. Later researchers have modified this claim and offered various
views not only on the cause of the ability loss but also on what age it takes place. Hyltenstam and
Abrahamson (2003), for example, suggest the ability loss starts shortly after birth and Long (1990)
claims that maturational constraints take effect around age 6 in most cases and puberty at the
latest. Uematsu (1997) draws a line at age 9 and Johnson and Newport (1989) at age 15. It should
be noted, however, there are some researchers who claim there is no cut off point in age (Bialystok
and Hakuta, Birdsong, 2006; Flege, 1999; FRi%{th, 2005) since the ability loss is gradual and
continues even after adulthood. Yet, most researchers agree that post-pubescent learners can end
up with incomplete 1.2 development.( For comprehensive discussion of age issues, see Singleton
and Ryan (2004)).

Despite inaccuracy and incompleteness, long-term residents usually feel comfortable and

confident when it comes to daily communication. For this reason, they can hardly see the need
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of the participants.
Second, there was some disagreement between two raters about scoring as presented in
Table 5 below. This was probably caused by the differences of our interpretations of the rubric

particularly what was meant by ‘totally clear’ or ‘mostly clear.’

Comparisons of Scores Given by Two Raters

Raters Form Dﬁi‘;ﬁgﬁ Total
Native Speaker 6.14 7.07 13.21
Non-native speaker 7.21 9.50 16.71
Discrepancy 1.07 2.43 3.50

Table 5

Third, the discourse completion task on this test seemed to lack authenticity as it was

designed to restrict responses in an unnatural way. The following example of an actual response

makes this point clear.
Teacher: Tell me what you know about the Civil War.
Student:
Teacher: So it lasted for four years.
Expected answer: It started in 1861 and ended in 1865.
A student’s answer: The Civil War was about the right for the slaves.
This answer is relevant to the teacher’s first question but does not lead to his feedback comment
that follows. Due to the lack of cohesiveness, this student had taken one point from his meaning-
function score. However, this type of failure rarely occurs in real communication, where speakers
usually make an utterance based on what was said before, not on what will be said next.
Fourth, the scoring on this test tended to be biased against students with high proficiency.
The rubric states that the criterion for the highest score 3 for the scale of form is ‘no error’ but the
general tendency is that the longer responses students provide, the more likely they make errors
in form. As a result, there were many cases where students with grammatical competence high
enough to make long responses had their scores taken for some minor errors. The rubric could

have been fairer if it had stated “less than one error in form for every ten words,” for example.

Discussion
Despite these problems with the test, the present study offers some insights into the
development of L2 learners. The length of residence was not shown to be a significant predictor
of grammatical second language, nor was L2 use in daily life. This is, in fact nothing new,
considering the past research discussed before. Here I will try to explain this phenomenon based

on my observation of the students and SLA theories.
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In other words, the level of accuracy in form depends on comprehensibility in meaning at the
discourse level, which makes form and meaning-function of grammar interplay with each other
closely.

The main purpose of this study was to investigate the effects living abroad can have on
pubescent learners. I analyzed the correlation between the length of residence (LOR) and test
score. As displayed in Table 4, LOR had little effect on grammar scores. The correlations between
LOR and form, meaning-function and total were really low (r= .08, -.01, .04 respectively).
Moreover their significances were all well over the 5% level( p=.79, .98, .90 respectively) and

turned out to be non-significant.

Correlations with LOR
Meaning-
Form e Total
Correlations (r=) .08 =01 .04
Significance (p=) .79 .98 90
Table 3

Would the results be different if the amount of L.2 use in everyday life instead of LOR was
used as a variable? After the test I conducted a survey to investigate how much each student was
using English for communication with their close peers (Appendix 3). To compute the correlation,
I roughly quantified their answers as follows; students who answered they spoke English received
2 points, non-‘English’ received 0, and those who spoke both received 1 point. Table 4 shows the
correlation between the score of L2 use and test scores. Once again the statistical correlation

turned out to be non-significant with the value of p well over the significance level of 5% (p=.42).

Correlation between *L.2 Use and Test Score

Correlations (r=) .23

Significance (p=) 42

*yariable “L2 use”
What language do you speak when you talk with your best friend?
0‘non English, 1:Both non-English and English, 2:English
Table 4

Flaws in the test

Before getting into any discussion, I have to admit there were some flaws in the test. First of
all, the reliability was not high with the standard error of the mean score being 2.05, which makes
the mean score fluctuate between 10.53 to 19.40 with the 95% level of statistical confidence. This
was probably caused by the small size of the linguistic sample consisting of only five elicited

sentences. The test should have been more extensive but too difficult for the low proficiency level
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Descriptions of Test

To contextualize the grammar test, I developed a discourse completion task with a dialogue
between a social studies teacher and a student (Appendix 1). To elicit full sentence responses, 1
made the questions open-ended to a large extent (i.e. instead of “When did the Civil War start?”,
“Tell me what you know about the Civil War?”).

The past tense forms explicitly taught in class were mostly regular verbs, but they already
seemed to know a limited number of irregular verbs such as “went” or “had”. They were mostly
familiar with the past tense of ‘be.” However, they didn’t reach the point where they could analyze
the question and negation forms. Therefore the grammar test in this study was restricted to
declarative sentences.

The participants were given ten minutes to complete the test. Two raters scored their
responses. One was a native speaker of English and the other was the author, a native speaker of
Japanese. We shared an analytical scoring rubric of scales on form and meaning-function, where
responses were given 0, 1, 2, or 3 points according to their qualities of form and meaning-function.
When the two raters gave different scores for the same responses, the two scores were averaged.
There were five blanks for the students to fill in and each could be worth up to six points (three
points in form and meaning-function each). Therefore the highest possible score was 30 points.

The reliability of these two raters seemed pretty high as the correlation between the scores
given by the two rater was very high (r=,95) and it was statistically significant (p=.00). This can
serve as evidence for a high level of agreement or consistency between two raters in terms of rank

ordering.

Results
Table 2 presents the descriptive statistics of the grammar test. The mean score was 15.0 out
of 30.0 and the standard deviation was 7.68 with the highest score being 23 and the lowest being 0.

The wide range and deviation reflects the heterogeneous proficiency of the students.

Descriptive Statistics of Test

Mean 15.0 Median 18 Mode 20
Min 0 Max 23 Range 23
Std. Dev. 7.78 Std. Err. 2.05
95% Zone for Mean 10.53 19.40
Table 2

The validity of the test seemed satisfactory. There was a high correlation between the two
variables, form and meaning-function (r=.80) and it was statistically significant (p<.05). In other
words, the skills to use correct form and the skills to convey meaning in an appropriate manner
seemed highly related. This is not surprising considering how the test was scored. According to

the rubric, a local error in form does not affect comprehensibility while a global error does.

®)



Many researchers agree accuracy in form is not sufficient for communicative purposes.
According to Hymes (1979), for successful communication, language, besides being accurate,
needs to be feasible (its complexity should stay within one’s mental capacity), appropriate (the
use of language should be acceptable in a certain social context) and actually performed (language
needs to be natural according to native speakers’ implicit agreement). Similarly, Canale & Swain
(1980) argue learners need to develop sociolinguistic and discourse competences. Bachmen &
Palmer (1982) lists pragmatic, sociolinguistic and grammatical competences as components of
communicative ability.

Researchers, mostly agreeing grammatical knowledge is an indispensable part of language,
appear to differ in defining the scope of grammar. Bachman & Palmer (1982) state that grammar
only concerns with subsentential morphology and sentential syntax. Celce-Murcia & Larsen-
Freeman (1983) on the other hand, include supersentential level of cohesion, probably something
similar to what Canale & Swain (1980) call discourse competence.

While the discussion in the last paragraph mainly concerns with form in language, there is
an attempt to define it with its connection to meaning. Canale and Swain’s (1980) grammatical
competence includes sentence-level meaning and lexicon in addition to morphological, syntactical
and phonological accuracy. More comprehensively Larsen-Freeman (1991) presents a model that
also includes function of language, which concerns sécial and discourse aspects of language (i.e.
Phrasal verbs are often used in informal situations). The three components: form, meaning, and
function interplay so closely that communication lacking even one of them cannot be successful.
It is for its comprehensiveness that [ adopt this model of Larsen-Feeman'’s, which directly links to
communicative competence. It is a model largely used in today's L2 instruction and research field
(for further discussion, see Larsen-Freeman & Celce-Marcia, 1999; 15, 2009).

Yet, I combined meaning and use together in the present study for the following reasons.
First, since the test was designed for beginning ESL students, the size of the language sample it
could elicit was limited to merely 5 clauses, not big enough to treat the two valuables separately.
Second, I did not teach explicitly about the social aspect of language. The students’ knowledge
about function was limited to cohesion of language, which is a super-sentential meaning.
Therefore, I decided to treat meaning and function as one valuable. Below is the construct of this
test.

Construct of Grammatical Competence

Grammatical Competence
Meaning-Function

Chart 1
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Research Questions
1. Is there a statistical correlation between grammatical competence and LOR?

2. Is there a statistical correlation between grammatical competence and the amount of daily
L2 use?

3. Other than these two factors, what could contribute to grammatical development?

Test Design and Development

P . .

The participants were 14 immigrant students placed in my introductory ESL class in grades
6, 7 and 8 at Ditmas Middle school in Brooklyn, New York. They were attending ESL classes five
times a week and I was in charge of four periods.

Among the 14 students, eight were females and six were males. Their nationalities and native
languages were diverse; they were from Asia, Central America, and Russia. One student was in
fact born in the US. He was a speaker of Arabic but identified his native language as English.

The length of stay varied to a large extent, from six months to 13 years. Table 1 presents detailed
backgrounds of the participants.

Test Takers’ Backgrounds

Sex (n=14) Native Languages (n=14)

Male 6 Spanish 4
Female 8 Arabic 3
Haitian Creole 1

Years in US (n=14) Russian 1

10 years or longer 3 Chinese 1
9-10 years 2 Nepali 1
3-b years 2 Vietnamese 1
1-2 years 4 English 1
1 year or less 4 Rahan 1

Table 1

At the time of this study, the participants were engaged in a social studies section of an ESL
book ( Chamot et al., 1997) where they were discussing historical significances of slavery and the
American Civil War. They were receiving explicit linguistic instruction with the main focus on
the past tense as the content was the 19th century history. They started with learning parts of
speech such as nouns and verbs, and then learned to differentiate the past tense from the present
tense. They practiced identifying past tense verbs in texts and self-correcting tense errors in their
homework.

Grammatical Competence Measured in This Study

I adopted Larsen-Freeman'’s (1991) definition of grammatical competence, which states
it consists of knowledge about form, meaning and function of language and here I discuss its

theoretical backgrounds.



scores were somewhat disappointing. The only area that showed a significant improvement was
their dictation skills, but their score gains in listening turned out to be non-significant. This
suggests that even though the students were able to identify words they heard, they didn't
understand the meaning. In other words, their second language processing still stayed at the
surface level.

What would happen if we extended the length of the stay? In 4} & H1lI’s study (2010),
Japanese college students who spent six weeks in the US demonstrated a significant improvement
in discourse skills in their essay writing but no significant gains in their Michigan Test scores.
DeKeyser (1991) compared American students learning Spanish in Spain with those learning in
the US for a semester. He found no significant intergroup differences in terms of grammatical
development. Freed (1995), compiling a number of studies, claims study-abroad experience
contributes to the development of fluency, vocabulary, sociolinguistic knowledge or communicative
strategies, but not much to grammatical competence. In his review of past research, DeKeyser
(2007) concludes that studying abroad can enhance speech fluency while there is little evidence
that it helps develop grammatical accuracy.

Then how about returnees who grew up in target countries? Uematsu (1997) examined 20
Japanese students who grew up in English speaking countries. Their grammatical competence
varied from person to person but those who had lived overseas before age nine demonstrated
significantly higher levels of grammatical competence. Yet, none of them displayed native-like
competence especially in the use of the plural and singular forms of nouns.

It seems therefore that the morphological aspect of grammar is one of the most difficult
areas to change just by being exposed to L2. How long does one have to live abroad before such
grammatical development manifests itself? Past research has shown that it is not a matter of
how long learners live abroad. Johnson & Newport (1989) conducted an extensive grammatical
judgment test on 43 Korean and Chinese immigrants who had lived in the US for more than five
years. The results showed that it was not the Length of Residence (LOR) but the Age of Arrival
(AOA) that correlates significantly with the test score. According to the researchers, there was
a drop-off point at age 15 on the AOA continuum. This finding coincides with Paktowski (1980),
who examined elicited speech data of immigrants with varied AOA. Schmidt (1983) reports 1.2
use of a long time Japanese adult resident in Hawaii named Wes. Even after spending three years
comfortably communicating in English with local people, Wes's speech was far from native level,
with ubiquitous inflectional errors.

These findings are often regarded as evidence to support maturational constraints of language
acquisition as discussed later. However, most studies, with the exception of Schmidt (1983), lack
detailed discussion about the learning process of the residents and what hinders them from
reaching native like proficiency. The present study is designed to complement this shortcoming
of the past research, by presenting what was going on in the classroom where I taught as well as

statistical data obtained from a quantitative test.
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The Effects the Length of Residence Overseas has on
Second Language Grammatical Development

Jun HARADA

This study investigates the effects of living abroad on the grammatical competence
in second language acquisition (SLA). The participants were immigrant students the
author taught at a public middle school in New York. After examining correlations
between grammatical competence and the length of residence in the US or the
amount of English use 1n everyday lives, the author concludes merely living in the
target country will not guarantee native-like grammatical competence no matter how
long learners live there and how much they use a second language. Additionally, he

argues learners need to learn language explicitly with visual linguistic information.

Introduction

“Maybe I need to become a gaijin (foreigner)!” This is what one of my 7th grade students
said when we were discussing what would be the best way to study English. Many avid second
language (L2) learners studying in their native countries often dream of studying or living abroad
and I was no exception. It was mainly out of the frustration that my native country did not seem
to make an ideal learning environment and of the envy [ felt toward returnees I encountered who
were fluent in L2,

My dream came true when I was in my late 20’s. I was given the opportunity to live in New
York when I got accepted to a graduate school there. I even had a chance to teach English as a
second language (ESL) as a student teacher, then as a professional teacher. I spent three years
there and had a hard time with English. Despite the high expectations, I didn't feel that I was
making much progress in my L2. Rather I lost confidence. The best reward of living in New York
was the realization that I was not a good English speaker.

In this study, I explored the effects overseas experience has on immigrants’ grammatical
competence in L2. I conducted this study at a middle school in New York where I taught for a
semester. This is a unique study in that I was the teacher of the participants, the developer of the
test and the author of this paper. I can present not only statistical data obtained from the test but

some descriptions of the students’ learning behavior based on my observation in the classroom.

The Role of Living Abroad

There are many cases where spending some time in the target country does not necessarily

bring enough success in terms of L2 development. One case in point is a series of my studies
last year with 43 Japanese 10th grade students who spent 17 days in the US on a home-stay
program ([fHH, 2011; Harada, 2012). While there were significant qualitative changes in terms of

motivation, acculturation, communicative strategies, the qualitative gains in terms of proficiency

(1)
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